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About LXD Research 
Charles River Media Group’s LXD Research team designs and executes
studies to provide evidence and insights for  educat ional  technology
companies to ensure equi ty in educat ion.  With curr iculum companies,  we
improve media-enhanced learning environments to provide opportuni t ies for
al l  students to succeed. LXD Research f lexibly works wi th product leaders
to design research plans that include mult ip le perspect ives to provide a
deep understanding of  program implementat ion,  teaching impact,  and
learner outcomes. 

Vis i t  us at  www.lxdresearch.com  to learn more. 
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Introduction

Teachers no longer use a s ingle program to meet al l  their  students’  needs.
In fact ,  teachers themselves are learning exper ience designers.  They review
the avai lable mater ia ls,  evaluate what wi l l  meet their  student 's needs, and
create their  own teaching and learning exper iences. School  leaders
support ing teachers t ransi t ioning to structured l i teracy instruct ion need to
assess how wel l  a program al igns wi th research-based pr inciples f rom the
Science of  Reading (systemat ic,  cumulat ive,  expl ic i t ,  d iagnost ic)  and
Learning Sciences ( feedback, mot ivat ion,  d i f ferent iat ion).  This guide helps
educators choose a supplemental  phonics curr iculum to support  structured
l i teracy instruct ion in elementary school .  
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Recommended citation: 
Schechter,  R.L. ,  Richards,  K.,  & Flynn, S. (2023).  Choosing a supplemental
phonics curr iculum: An evaluat ion guide and rubr ic for  grades K-5.  Learning
Exper ience Design (LXD) Research. 
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The design of  the rubr ic is intent ional ly f lexible to support  reviewing curr icular
mater ia ls before use or f inding the gaps in mater ia ls once implemented. Whether you
work at  a school  or distr ict  using this rubr ic to review a l is t  of  supplemental  phonics
programs under considerat ion for pi lot ing or purchasing, or you are reviewing
supplemental  phonics programs already in place, th is rubr ic wi l l  g ive you the
informat ion needed to make informed choices about curr iculum use and planning.

This rubr ic bui lds on the previous exper ience of  educators in reviewing programs and
aims to help them ident i fy ef fect ive supplemental  phonics programs, whether they are
already in use at  the school  or distr ict  or  whether educators are looking for an
addi t ional  program to f i l l  the gaps. This rubr ic document is a compi lat ion of  mater ia ls
that can be used for fur ther learning and is developed on the foundat ional  idea that no
one program does everything for everyone -  school  leaders and educators must design
their  own toolk i ts.

Whi le the review process wi l l  vary based on indiv idual  c i rcumstances and sett ings,
general  guidel ines for use include designat ing a faci l i tator to become fami l iar  wi th the
rubr ic cr i ter ia and scor ing,  assembl ing a team to review mater ia ls indiv idual ly,  and
training the reviewers so that each person interprets the cr i ter ia in s imi lar  ways ( i .e. ,
by reviewing a subset of  mater ia ls together to bui ld understanding).  Team members
should study the Sample Evaluat ion Worksheet (page 14) pr ior  to beginning the review
process to ensure they have a comprehensive sense of  the elements they wi l l  be
scor ing and ready access to the interact ive and col laborat ive tool .  Dur ing a review
cycle,  the faci l i tator wi l l  work wi th designated reviewers as wel l  as stakeholders f rom
the publ isher,  including representat ives f rom sales and product development,  to
understand the program and evaluate whether i t  meets the needs of  students and their
teachers.

Why the Science of Reading and Learning Sciences?
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This guide supports administrators who know their  phonics instruct ion is lacking but
may not know where there are gaps and what they need to f i l l  them. No one program
does everything for every teacher or student.  This guide uniquely combines research
on content and pedagogy from the science of  reading with research on the cogni t ive,
social ,  and emot ional  aspects of  learning sciences to support  educators in select ing
curr icular mater ia ls that  accelerate l i teracy development and ensure that al l  students
receive what they need to learn to read.  

Rubric Guidance

P H O N I C S  C U R R I C U L U M  E V A L U A T I O N  G U I D E  &  R U B R I C  |  L X D  R E S E A R C H  ©  2 0 2 3  

https://www.thereadingleague.org/science-of-reading/
https://researchmap.digitalpromise.org/topics/introduction-learning-sciences/


The speci f ic  mater ia ls needed to conduct a review wi l l  vary based on the goals and
depth of  the review process. Faci l i tators may review and choose from avai lable
mater ia ls provided by educat ional  publ ishers or develop a speci f ic  checkl ist  of  i tems to
review. A sampl ing of  i tems that a faci l i tator might request f rom publ ishers includes a
curr iculum overview, scope and sequence, lessons, instructor guides, assessment
i tems, standards mapping, digi ta l  components,  and anci l lary mater ia ls.  Mater ia ls may
include sl ide decks, v ideos, pr inted documents,  c lassroom mater ia ls,  and more.

Once the faci l i tator and reviewers have had suff ic ient  t ime to review the mater ia ls,  the
faci l i tator wi l l  br ing the group together to share resul ts and come to a consensus. As a
reminder,  curr iculum review is t ime intensive.  Whi le the exact amount of  t ime wi l l  be
determined by the scope of  mater ia ls being reviewed and the review team’s goals and
process, best pract ice requires al locat ing suff ic ient  t ime and expl ic i t  acknowledgment
of  the t ime commitment inherent in the work.

Once a consensus has been reached by the review team, the faci l i tator wi l l  work wi th
school  and distr ict  leadership to determine the next steps regarding how to use the
f indings to support  their  students’  engagement wi th supplemental  phonics programs.
For example,  subsequent tasks may include engaging with the publ isher to purchase
mater ia ls,  schedul ing in i t ia l  t ra in ing, and establ ishing a communicat ion plan with al l
stakeholders.
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Resources Used To Create Rubric

Each content area includes a l is t  of  curated cr i ter ia for  evidence-based instruct ional
pract ices.  Ski l l  requirements,  focus areas, and def in i t ions were drawn from best-
pract ices mater ia ls produced by The Reading League, the Flor ida Center for  Reading
Research, the Internat ional  Dyslexia Associat ion,  Digi ta l  Promise, the Internat ional
Society for  Technology in Educat ion,  and the Regional  Educat ional  Laboratory housed
at the U.S. Department of  Educat ion. 
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Additional Resources

Addit ional  resources about l i teracy accelerators and designing equi table
learning environments can be found at  AchievetheCore.org and The Nat ional
Equi ty Project :

The Ear ly Reader Accelerator 's Guide Equity-Centered Design

Scoring Criteria

Cri ter ia for  each Focus Area are l is ted in the Sample Evaluat ion Worksheet at  the end
of th is guide. Use a three-point  rat ing scale (0-2) to record the extent to which the
cr i ter ia were met:

For each focus area:

0 indicates the cr i ter ion was not met.
1 indicates the cr i ter ion was partial ly met.
2 indicates the cr i ter ion was completely met.

Assess whether or not the cr i ter ion was met.
Decide to what extent the cr i ter ion was met and assign a corresponding 0-2 rat ing
number.
Add a comment to give context  to the rat ings in each sect ion.
Use this rat ing to inform the hol ist ic evaluat ion of  the instruct ional  mater ia ls.

Consistent engagement wi th each focus area wi l l  support  balanced, standardized, and
comprehensive evaluat ion.   
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S E C T I O N F O C U S  A R E A
P O I N T S  P E R
F O C U S  A R E A

34 POINTS
C O N T E N T Phonological & Phonemic Awareness

Basic Phonics
Advanced Word Analysis
Other Areas (Print Concepts, Fluency,
Knowledge of Language, Handwriting and
Spell ing)

4
10
16
12

22 POINTS
P E D A G O G Y Explicit

Systematic
Coordinated Instructional Sequence and
Routines
Scaffolded Instruction

8
6
4



30 POINTS

A C C E L E R A T I O N
&  E Q U I T Y

Motivation
Feedback & Assessment
Learner Variabil ity
Deliberate Interactive Practice

6
8
8
8

86 POINTS
T O T A L CUMULATIVE SCORE 94

4
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Criteria  Focus Areas

The next three sect ions of  th is document def ine and operat ional ize each focus area in
the context  of  K-5 l i teracy.  Once fami l iar  wi th the cr i ter ia,  we encourage you to use or
modify the Sample Evaluat ion Worksheet (page 14) for  each evaluator to review
potent ia l  programs. The worksheet uses the sample point  system above to weigh and
measure the key elements in each rubr ic sect ion.  With your team, you can evaluate
your pr ior i t ies and assign points accordingly.   

"What is being taught?"Content

A clear and consistent instruct ional  f ramework features a comprehensive scope and
sequence of  foundat ional  ski l ls  taught in an expl ic i t  system. The system features the
appl icat ion of  ski l ls  taught in reading and wri t ing.  The main areas include:

Phonological  and Phonemic Awareness
Basic Phonics
Advanced Word Analysis
Other Areas: Fluency, Knowledge of  Language, Wri t ing,  And Spel l ing

Phonological & Phonemic Awareness

Instruction fol lows a progression  f rom larger to smal ler  phonological  uni ts:
sentences, words ( including rhyming and al l i terat ion),  syl lables,  onsets and r imes,
and phonemes.
Within each unit ,  instruction fol lows a developmental progression  and includes
ident i f icat ion,  isolat ion,  blending, segmentat ion,  addi t ion,  subst i tut ion,  and delet ion,
culminat ing in fu l l  phonemic segmentat ion ( f i rst ,  f inal ,  and medial  sounds) and
manipulat ion.  

Awareness of  indiv idual  phonemes is establ ished using manipulat ives and
kinesthet ic act iv i t ies (e.g. ,  c lapping, count ing on f ingers) before the introduct ion
of corresponding graphemes ( let ters) ,  which are gradual ly integrated into
phonemic awareness instruct ion as students become more ski l led.  

Phonemic awareness instruct ion featur ing advanced manipulat ion is evident beyond
K-1 (e.g. ,  review syl lable awareness ski l ls  in mult isyl labic word reading instruct ion).

Basic Phonics

Basic phonics instruction includes alphabet knowledge, letter-sound
correspondences, blending, word famil ies, and high-frequency words. One- and
two-syl lable words are mainly used to support  bui ld ing basic phonics ski l ls .
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The init ial  instructional sequence
includes a mixture of  short  vowels and
consonants,  wi th f requent,  consistent,
high-ut i l i ty  let ter  sounds introduced
f i rst ,  enabl ing students to read words
ear ly on. Instruct ion proceeds to more
complex but st i l l  re lat ively consistent
let ter  sounds, including two-consonant
blends, f inal  -e spel l ings of  long vowels,
s ingle long vowels in open syl lables,
secondary consonant sounds, doubled
consonants,  consonant digraphs, more
common long vowel digraphs (e.g. ,  “ee”,
“ea”) ,  and more common r-control led
vowels (e.g. ,  “er” ,  “ar”) .
Phonics skil ls are introduced and modeled  in an expl ic i t ,  systemat ic,  and
sequent ia l  fashion, f rom simple to complex,  wi th cumulat ive review spiraled
throughout the program.
Segment ing and blending let ter-by- let ter ,  using onset and r ime, and using let ter
combinat ions are introduced and modeled expl ic i t ly .
Both decoding and encoding  (spel l ing) are pract iced regular ly,  f i rst  in isolat ion,
and then in context .  
High-frequency words,  including those with i r regular spel l ings and those with
spel l ings not yet  introduced, are taught by drawing at tent ion to both regular and
irregular sounds.
Decodable texts  that  contain previously- introduced phonics elements and high-
frequency words are used to secure phonic decoding in context .
Explicit  instruction  d i rects students’  at tent ion to the structure of  the word before
using context  to conf i rm accuracy.

Advanced Word Analysis

Advanced word analysis builds on basic phonics instruction to teach the more
chal lenging and less consistent let ter-sound correspondences, enabl ing students to
read more complex and mult isyl labic words. Advanced word analysis instruct ion
includes three-consonant blends, less common consonant and vowel digraphs and
tr igraphs (e.g. ,  “ph”,  “oe”,  “eau”) ,  d iphthongs, var iant  vowels,  more complex r-
control led vowels (e.g. ,  “are”,  “ore”) ,  s i lent  let ters,  and spel l ing patterns (e.g. ,  “ i ld” ,
“ost”) .
The six written syllable types (c losed, open, VCe, vowel team, r-control led vowel,
and f inal  stable) are taught to help students determine vowel sounds. Syl lable type
instruct ion begins wi th ident i fy ing vowel sounds in one-syl lable words. 
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Syllable division patterns  (e.g. ,  V/CV, VC/V, VC/CV) are taught to help students
break mult isyl labic words into manageable parts when reading or spel l ing.  Students
are taught to ident i fy syl lable boundar ies and the six syl lable types in wr i t ten words.
Two-syl lable compound words are an accessible way to introduce syl lable div is ion
before moving on to more complex mult isyl labic words.
The schwa vowel sound ,  which can be spel led wi th any of  the f ive vowel let ters,  is
taught to help students pronounce words containing this sound in unstressed
syl lables (e.g. ,  “about” ,  “ fami ly”) .  Students are taught to dist inguish stressed and
unstressed syl lables in mult isyl labic words and to ident i fy schwa when a vowel let ter
in an unstressed syl lable is pronounced nei ther long nor short .
Students are taught to  read and spell  words with inflectional suff ixes  for  verbs,
possessives,  plurals,  and comparat ive/super lat ive adject ives and adverbs.  This
instruct ion includes the appl icat ion of  spel l ing changes (e.g. ,  doubl ing consonants,
dropping si lent  “ -e”,  and changing “y”  to “ i ” ) ,  how inf lect ions change a word’s
meaning, and regular and i r regular spel l ings.  
Students are taught to read and spel l  words with contractions  and to understand
their  meaning and usage.
Morphological awareness and structural analysis  are developed to help students
recognize meaningful  word parts in mult isyl labic words with pref ixes,  suf f ixes,  and
roots ( i .e. ,  morphemes).  Instruct ion at tends to both meaning and spel l ing to help
students pronounce, spel l ,  and understand unfami l iar  words that they have never
encountered before.  Special  at tent ion is given to Greek and Lat in morphemes,
which are commonly used in academic wr i t ing and of  h igh ut i l i ty  to older elementary
students.
Students are taught to distinguish the spell ings and meanings of homophones
(e.g. ,  “hear”  and “hear”)  as wel l  as commonly confused or misspel led words (e.g. ,
“your”  and “you’re”) .
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Other Areas of Skills in k-5

Print Concepts

Students are taught basic concepts about books and text ,  including book
or ientat ion,  book parts,  pr int  d i rect ional i ty,  and the meaning of  basic punctuat ion.

Fluency

Fluency instruction begins when
students have developed accuracy
with a particular set of phonics skil ls
and start  with word-level f luency
pract ice wi th immediate correct ive
feedback, wi th the goal  of  achieving
automat ic recogni t ion by s ight.  
Text-based f luency instruct ion includes
teacher- led model ing,  repeated oral
reading by students,  and immediate
correct ive feedback.

Reading accuracy and automaticity are emphasized ,  as are prosodic elements
that make reading sound speech- l ike,  including phrasing ( i .e. ,  pausing at
appropr iate places),  intonat ion ( i .e. ,  modulat ing volume and tone),  and expression
( i .e. ,  emphasiz ing certain words to convey emot ion).  
Students are taught to notice and self-correct errors  they make dur ing reading,
pr ior i t iz ing decoding strategies to read words and at tent ion to context  to conf i rm
word recogni t ion.
Fluency is practiced using texts at an appropriate level of diff iculty ,  using
books and passages containing spel l ing patterns and high-frequency words that
students have already been taught.  Al ignment of  texts to the program’s phonics
scope and sequence ensures more ef f ic ient  pract ice than using readabi l i ty  formulas
alone to determine word reading di f f icul ty.
Fluency is practiced using a variety of text types  (narrat ive,  informat ional ,
poetry,  l is ts,  etc.) .  
Comprehension is always emphasized over speed ,  and passage reading for
f luency pract ice is accompanied by comprehension-or iented act iv i t ies to ensure
students understand what they read. Engaging, meaningful  texts support  f luency
development for  the sake of  comprehension.
Fluency is frequently measured  using a normed Oral  Reading Fluency
assessment.  
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In grades 3-5,  students who have achieved grade-level oral  reading f luency
also work on si lent reading f luency skil ls through independent reading pract ice.
Si lent  reading f luency development leads to increased reading speeds relat ive to
oral  reading as wel l  as a larger s ight  word vocabulary,  improving reading ef f ic iency. 

Knowledge of Language Structures

There is explicit  instruction in high-
uti l i ty vocabulary ,  including words
from oral  language as wel l  as academic
and domain-speci f ic  words. Students
learn words in and out of  context ,  wi th
mult ip le exposures and opportuni t ies to
use each word. Vocabulary instruct ion
also includes strategies for  learning new
words (e.g. ,  reference mater ia ls,
structural  analysis)  and understanding
word relat ionships (e.g. ,  synonyms,
antonyms, and shades of  meaning).
Grammar instruction, covering both
parts of speech and syntax (sentence
structure),  is  provided to support
students in reading and wri t ing
increasingly complex texts.  

Handwrit ing and Spell ing

There is explicit  instruction related to
let ter  format ion, posture,  gr ip,  and
opportuni t ies for  cumulat ive pract ice.
Handwrit ing instruction uti l izes l ined
paper  that  guides let ter  format ion. 
Handwrit ing instruction is integrated
into reading and writ ing instruction
and fol lows the sequence of  let ter
learning.
There is a clear scope and sequence
for explicit  spell ing instruction ,
c losely al igned with the basic phonics
and advanced word analysis scope and
sequence. Patterns taught for  decoding
are also pract iced in encoding/spel l ing
lessons.



Phonics instruct ion is conceptual ized and bui l t  wi th in a speci f ic  pedagogical  f ramework
and approach. Evaluat ing the pedagogical  meri t  and ef fect iveness of  a part icular
phonics program requires unpacking and deeply engaging with the elements of
instruct ion.  Def in i t ions for  these character ist ics are f rom the Flor ida Center for
Reading Research Glossary of  Reading Terms. Pedagogical  var iables to be looked for
and evaluated in a phonics program include: 

Expl ic i t  instruct ion
Systemat ic instruct ion
Coordinated instruct ional  sequences and rout ines
Scaffolded instruct ion 

"How is content taught?"Pedagogy
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Explicit Instruction

Expl ic i t  instruct ion involves direct explanation .  The teacher ’s language
is concise,  speci f ic ,  and direct ly related to the object ive.  Expl ic i t
instruct ion means that the  actions of the teacher are clear,
unambiguous, direct,  and visible ,  and that i t  is  c lear what students
are expected to do and learn.  Nothing is lef t  to guesswork,  and students
are not expected to deduce concepts on their  own. In part icular,  a l l
let ter-sound correspondences are direct ly and sequent ia l ly taught whi le
drawing students’  at tent ion to word structure,  rather than expect ing
students to f igure out patterns on their  own, guiding them to guess
based on context ,  or  only providing them with expl ic i t  instruct ion when
an error is made. Another character ist ic of  expl ic i t  instruct ion is a high
level of teacher/student interaction  so that teachers can gauge their
students’  level  of  understanding and address misconcept ions in the
moment.  
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Coordinated Instructional Sequences and Routines

The program  takes into consideration how skil ls are selected,
sequenced, organized, and practiced .  Coordinated instruct ional
sequences occur wi thin each component of  reading: in general ,  easier
and higher-ut i l i ty  ski l ls  are introduced before more di f f icul t  and lower-
ut i l i ty  ski l ls  so that skil ls build progressively .  Coordinated instruct ional
sequences evidence clear and meaningful  re lat ionships of  instruct ion
across the f ive components of  reading: phonological  awareness, phonics,
f luency, vocabulary,  and comprehension. For example,  i f  students are
taught to connect the sound / f /  wi th the let ter  f  dur ing a phonics lesson,
we would expect th is instruct ion to be preceded by oral ly segment ing
and blending words with the phoneme / f /  dur ing phonemic awareness
instruct ion.  This would be fol lowed by accuracy and then f luency pract ice
in reading words, sentences, and/or passages with the let ter-sound f- / f / .
Spel l ing pract ice would include f- / f /  and other previously learned let ter
sounds.

Instruct ional  rout ines that use consistent language and famil iar
activit ies help students know what to expect and where to focus their
at tent ion as they develop ski l ls .  Instruct ional  rout ines include the
fol lowing sequence of  steps: expl ic i t  instruct ion (wi th model ing);  guided
pract ice (student pract ice,  appl icat ion,  and feedback);  and general izat ion
(appl icat ion to a new context) .
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Systematic Instruction

The program includes a carefully planned sequence for instruction ,
s imi lar  to a bui lder ’s bluepr int  for  a house. A bluepr int  is  a wel l - thought-
out model of  the end goal ,  and i t  is  designed with step-by-step plans
before bui ld ing mater ia ls are gathered and construct ion begins.
Likewise, systemat ic instruct ion is carefully thought out with clear
learning objectives  del ineated and strategical ly designed to fol low a
developmental sequence  before speci f ic  act iv i t ies and lessons are
planned. Instruct ion covers the f ive components of  reading development
in depth (phonemic awareness, phonics,  f luency, vocabulary,  and
comprehension).  Systemat ic instruct ion is also cumulat ive:  lessons bui ld
on previously taught informat ion, f rom simple to complex,  and frequent
review and pract ice is spiraled throughout the program.
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Scaffolded Instruction

Scaffolding refers to the support that is given to students to help
them arrive at the correct answer .  Addi t ional ly,  teachers offer
immediate,  specif ic feedback during student practice .  For instance,
the teacher may break the problem into smal ler  steps, demonstrate using
a graphic organizer,  or  provide an example the student can relate to.
Scaffolding may be embedded in the instruct ional  design by f i rst
target ing lower levels of  prof ic iency in a ski l l  and bui ld ing progressively
to higher levels of  mastery.  Providing students wi th temporary
instruct ional  support  assists them in achieving what they could not
otherwise have done alone as they work towards the independent
execut ion of  a ski l l .  
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Supplemental  phonics programs have an important role in ensur ing student
accelerat ion and equi ty.  I t  is  in th is student-speci f ic  realm of  learning and
communicat ion that educators may feel  empowered to customize phonics learning for
the needs of  their  students.  By support ing the relat ionship between students and
educators,  supplemental  phonics programs have the potent ia l  to recognize teachers as
act ive learners themselves and al low them to leverage knowledge about their  students
to foster accelerat ion and equi ty.  Evaluat ing how wel l  a supplemental  phonics
instruct ion program promotes and ensures accelerat ion and equi ty for  students
requires an examinat ion of  the fo l lowing teacher- informed and teacher-customized
features: 

Motivat ion
Feedback and assessment
Learner var iabi l i ty
Del iberate interact ive pract ice

M
eetin

g
 S

tu
d

en
t's N

eed
s

1 5

P H O N I C S  C U R R I C U L U M  E V A L U A T I O N  G U I D E  &  R U B R I C  |  L X D  R E S E A R C H  ©  2 0 2 3  

"How are all of my student's needs being
met?"

Ensuring
Acceleration
and Equity

Motivation

Reading mot ivat ion refers to an indiv idual ’s personal  goals,  values, and bel iefs about
the topics,  processes, and outcomes of  reading. Reading mot ivat ion contr ibutes to
reading achievement across grade levels and cul tures,  and i t  can come from internal
and external  sources. For instance, an elementary-aged student may read books about
how to t ra in a dog to learn when their  fami ly agrees to adopt a puppy. A high schooler
may careful ly read each school-assigned novel ,  even i f  they don’ t  enjoy them, to earn a
high grade. To foster intr insic mot ivat ion,  focus on a student 's sense of  autonomy (by
giv ing them choices),  sense of  competence (by support ing their  ski l l  mastery at  the r ight
level  of  d i f f icul ty) ,  and sense of  belonging (by of fer ing mater ia ls that  make them feel
that  “ th is is for  me”).  Mot ivat ion supports are part icular ly important for  older elementary
students who are struggl ing readers and may have exper ienced a decl ine in sel f -ef f icacy
and mot ivat ion to read.
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Feedback and Assessment

Feedback that focuses on the process of  developing ski l ls  and conveys the importance
of ef for t  mot ivates students to persist  when learning. When students bel ieve that their
ski l ls  can be developed through dedicat ion and hard work instead of  innate abi l i t ies,
they can apply a growth mindset to learning. Having students explain their  th inking
process aloud helps them recognize and evaluate the ef fect iveness of  the strategies
they use and sol id i fy their  understanding. Research has shown that th is type of
feedback is part icular ly support ive of  marginal ized students.

Dur ing learning, al l  levels of  phonological  awareness, phonics,  and f luency are
assessed and monitored regular ly using assessments sensi t ive to smal l  amounts of
growth.  For students performing at  grade level ,  format ive benchmarking assessment can
be conducted at  the beginning, middle,  and end of  the school  year,  whi le for  students
who are struggl ing,  addi t ional  progress monitor ing assessments relevant to the ski l ls
they are working on can be administered every 1-4 weeks to ensure progress is being
made. 

Sett ing overal l  goals,  as wel l  as smal ler ,  inter im goals,  encourages consistent,
achievable progress and helps students feel  conf ident in their  ski l ls  and abi l i t ies.  When
students create reading-focused goals,  p lan out steps to achieve them, and check their
progress against  these steps, they strengthen their  sel f -ef f icacy as they bui ld their
capaci ty to successful ly tackle di f f icul t  chal lenges. The frequent assessment also gives
teachers a v iew into their  students’  progress,  creat ing a data-feedback loop in which
teachers can evaluate the ef fect iveness of  their  instruct ion,  provide di f ferent iated
support  to students who need i t ,  and plan instruct ional  next steps that are responsive to
their  students’  learning paths.
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Mult imodal/Mult isensory Instruct ion:  Instruct ion in mult ip le formats al lows
students to act ivate di f ferent cogni t ive ski l ls  to understand and remember the
steps they are to take in their  reading work.

Gestures:  Adding mot ions to complement learning act ivates more cogni t ive
processes for recal l  and understanding.
Manipulat ives:  Providing physical  representat ions of  concepts makes mental
processes more concrete.
Word Sorts:  Word sorts are mult isensory act iv i t ies that  help students ident i fy
patterns and group words based on di f ferent categor ies.

Verbal  Repet i t ion:  Having students verbal ly repeat informat ion such as
instruct ions ensures they have heard i t  and supports remembering.
Explaining Their  Thinking: When students explain their  th inking process aloud,
they recognize the strategies they use and sol id i fy their  understanding.
Model Assignment or Ski l l :  By talk ing through their  th inking dur ing each step of
a process, teachers can model what learning looks l ike.
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Learner Variability

Lessons are craf ted to support  the ful l  d iversi ty of  students.  Students may become
marginal ized when systems do not consider learner var iabi l i ty.  For example,  a student
who is s lower to decode but has a high level  of  l is tening comprehension needs di f ferent
support  than a student who is a f luent decoder but has a lower level  of  vocabulary.  Al l
students di f fer ,  and learning sciences research shows that these di f ferences, based on
factors related to student background, social  and emot ional  ski l ls ,  cogni t ion,  and
language and l i teracy,  matter for  learning. Learner var iabi l i ty  may be def ined as any
student struggl ing wi th a learning di f ference that rubs up against  the expectat ion of
sameness of  students.  Learner var iabi l i ty  can be addressed through di f ferent iated
instruct ion del ivered in smal l  groups or dur ing an indiv idual ized intervent ion.

Specif ic strategies that support a wide range of student profi les for K-3 readers
include:

Deliberate Interactive Practice

Pract ic ing a targeted ski l l  or  subski l l  unt i l  achieving several  error- f ree at tempts is
cr i t ical  for  retent ion,  part icular ly in the foundat ional  ski l ls  of  l i teracy,  which must be
learned to automat ic i ty to achieve a level  of  f luency required for comprehension.
Interact ive pract ice is hands-on, engaging, and of ten mult imodal,  such as moving t i les
into sound boxes as words are analyzed, using hand gestures to support  memory for
associat ions,  bui ld ing and manipulat ing words with let ter  t i les,  assembl ing sentences
with word cards,  or act ing in a reader ’s theater play to faci l i tate repeated readings.

https://lvp.digitalpromiseglobal.org/content-area/literacy-pk-3/strategies/multimodal-instruction-literacy-pk-3/summary
https://lvp.digitalpromiseglobal.org/content-area/literacy-pk-3/strategies/gestures-literacy-pk-3/summary
https://lvp.digitalpromiseglobal.org/content-area/literacy-pk-3/strategies/manipulatives-literacy-pk-3/summary
https://lvp.digitalpromiseglobal.org/content-area/literacy-pk-3/strategies/word-sorts-literacy-pk-3/summary
https://lvp.digitalpromiseglobal.org/content-area/literacy-pk-3/strategies/verbal-repetition-literacy-pk-3/summary
https://lvp.digitalpromiseglobal.org/content-area/literacy-pk-3/strategies/think-alouds-literacy-pk-3/summary
https://lvp.digitalpromiseglobal.org/content-area/literacy-pk-3/strategies/model-assignment-literacy-pk-3/summary
https://lvp.digitalpromiseglobal.org/content-area/literacy-pk-3/factors
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Listening, speaking, reading, and wri t ing ski l ls  are of ten paired with one another to
foster mult imodal language learning (adapted from Internat ional  Dyslexia Associat ion).
Effect ive,  guided pract ice is del iberate in i ts target ing of  ski l ls  to a student ’s stage
within the developmental  progression and select ion of  act iv i t ies that  provide an
appropr iate level  of  chal lenge to a student that  is just  beyond their  current level  of
understanding, and i t  is  interact ive through i ts provis ion of  t imely correct ive feedback
and relevant strategies.

M A X

94

Acceleration & Equity 30

22

42

T O T A L

Content

86 POINTS
T O T A L

P R O G R A M  1 P R O G R A M  2

Pedagogy

Sample Total Table

How to Use Program Scores

Congratulat ions!  You've completed the careful  and hard work of  evaluat ing the
components of  one or more supplemental  phonics curr icula.  Now that you have tal l ied
points in hand for each sect ion and the overal l  scores for two or more programs, the
evaluat ion team can use this v i ta l  data as part  of  a larger discussion about distr ict
learning goals,  pr ior i t ies,  and requirements.  Note that the overal l  scores you've
careful ly ta l l ied are not to be considered grades but rather informat ion about how wel l
the programs match your distr ict ’s needs. For example,  i f  a program scores higher in
Accelerat ion & Equi ty but has a lower score overal l ,  your evaluat ion team might st i l l
consider using i t  i f  your distr ict  is  pr ior i t iz ing equi ty- informed learning programs. 

Totaling  and  Using Program Scores

https://dyslexiaida.org/structured-literacy-effective-instruction-for-students-with-dyslexia-and-related-reading-difficulties/


CONTENT SECTION MAX PROGRAM 1 PROGRAM 2

Instruction follows a developmental progression from larger to smaller
phonological units and culminates in full phonemic segmentation and
manipulation.
Advanced phonemic instruction that features manipulation is evident beyond K-1,
with relevant skills reviewed based on the skill targets of phonics instruction.

Phonological & Phonemic Awareness

4

Instruction includes alphabet knowledge, frequent, consistent, and reliable letter-
sound correspondences (e.g., consonants, single short vowels, final -e long
vowels), blending, word families, and high-frequency words. 
Phonics skills are introduced and modeled in an explicit, systematic, and
sequential fashion, from simple to complex, with cumulative review spiraled
throughout the program. 
Segmenting and blending are taught explicitly and practiced regularly, in both
decoding and encoding.
Students first practice decoding words in isolation.
Students apply letter-sound knowledge in decodable texts that match the
phonics elements taught, securing phonic decoding.

Basic Phonics

10

1 9

Sample Evaluation Worksheet

The table below presents a sample points system for a distr ict  to use in weighing and measur ing the key elements in
each sect ion of  the rubr ic.  With your team, you can weigh your pr ior i t ies and assign or adjust  points accordingly.  Each
sect ion does not have to be weighted equal ly and the total  does not have to equal  100. In th is example,  up to two
points are assigned per i tem l isted under each topic.
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Advanced word analysis builds on basic phonics instruction to teach the more
challenging and less consistent letter-sound correspondences in both reading
and spelling.
The six syllable types are taught to help students determine vowel sounds.
Syllable division patterns are taught to help students break multisyllabic words
into manageable parts when reading and spelling. 
The schwa sound is taught to help students pronounce unstressed syllables in
multisyllabic words.
Students are taught to read and spell words with inflectional suffixes, including
the application of spelling changes and regular/irregular spellings.
Students are taught to read and spell words with contractions.
Morphological awareness and structural analysis are developed to help students
recognize meaningful word parts when reading, spelling, and understanding
multisyllabic words.
Students are taught to distinguish the meanings and spellings of homophones
and commonly confused words.

Advanced Word Analysis

16

Students are taught basic concepts about books and text.
Word- and text-level fluency practice are provided with immediate feedback. 
There is explicit instruction in high-utility vocabulary. 
Grammar instruction is provided to support reading and writing increasingly
complex texts.
There is explicit instruction related to letter formation, posture, grip, and
opportunities for cumulative practice.
There is a clear scope and sequence for explicit spelling instruction, closely
aligned with the basic phonics and advanced word analysis scope and
sequence. 

Other Areas (Print Concepts, Fluency, Knowledge of Language, Handwriting
and Spelling)

12



2 1

TOTAL 34

COMMENTS:

0 1 2
0 1 2
0 1 2

0 1 2

0 1 2

0 1 2

0 1 2

0 1 2
0 1 2
0 1 2

0 1 2

0 1 2

0 1 2

0 1 2

PEDAGOGY SECTION MAX PROGRAM 1 PROGRAM 2

The instructional language is concise, specific, and related to the objective.
There is direct explanation and modeling of rules, patterns, concepts, and terms. 
Explicit instruction directs students’ attention to the structure of the word.
Instruction is interactive, giving students multiple opportunities to demonstrate
understanding during each learning experience so misconceptions can be
addressed in the moment.

Explicit

8

Skills are taught systematically and sequentially, from simple to complex.
Lessons build on skills that have been taught in previous lessons. 
Frequent, cumulative review is spiraled throughout the program.

Systematic

6



2 2

Instructional routines include the following sequence of steps: explicit instruction
(with modeling); guided practice (student practice, application, and feedback);
and generalization (application to a new context).
Instruction is meaningfully coordinated across the five components of reading
(phonemic awareness, phonics, fluency, vocabulary, and comprehension).

Coordinated Instructional Sequence and Routines

4

Students are provided with temporary instructional support to assist them in
achieving what they could not otherwise have done alone. 
Guidance is provided to teachers on how to provide instructional support, such
as breaking the problem down into smaller steps, using a graphic organizer, or
providing an example.

Scaffolded Instruction

4

TOTAL 22

COMMENTS:
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ACCELERATION & EQUITY MAX PROGRAM 1 PROGRAM 2

A sense of autonomy is developed by providing students with choices.
A sense of competence is developed through activities with options to adjust the
level of difficulty to the student’s level of skill.
A sense of belonging is developed by incorporating students’ personal goals,
values, and beliefs about the topics, processes, and outcomes of reading.

Motivation

6

Techniques such as having students explain their thinking process aloud are
present, allowing teachers to understand the strategies students use and help
solidify their understanding. 
During learning, all levels of phonological awareness, phonics, and fluency are
assessed and monitored regularly. 
Teachers and students create reading-focused goals, plan out steps to achieve
them, and check their progress against these steps.
Information shared with students focuses on the process of developing skills and
conveys the importance of effort in order to support a growth mindset.

Feedback & Assessment

8

Small-group or individualized options for differentiation are provided.
Lesson strategies include multimodal instruction such as using gestures,
manipulatives, and word sorts.
Students are prompted to verbally repeat information, which ensures they have
heard it and supports remembering the steps. 
Students are prompted to explain their thinking process to help them recognize
the strategies they use and solidify their understanding.

Learner Variability

8
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Lessons include multiple, focused opportunities to achieve several error-free
attempts at a specific skill or subskill. 
Interactive practice is hands-on, engaging, and multimodal.
Listening, speaking, reading, and writing are often paired with one another to
foster multimodal language development.
Practice is delivered at a level just beyond the student's current level of
understanding and includes timely corrective feedback.

Deliberate Interactive Practice

8

TOTAL 30

COMMENTS:
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TOTAL MAX PROGRAM 1 PROGRAM 2

Content 34

Pedagogy 22

Acceleration & Equity 30

TOTAL
86 points

86

COMMENTS: 

Copy the totals f rom the worksheet and make note of  any addi t ional  overal l  comments.  
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Glossary

Adapted from Reading League Curr iculum Evaluat ion Tool ,  June 2023

assessment:  Using a measure to evaluate the nature,  qual i ty,  ef f icacy,  or impact of  a
person, th ing, or process.

automaticity: Performing a reading task wi thout conscious ef for t .  For example,
reading connected text  wi th automat ic i ty means that there is no conscious at tent ion
paid to decoding words. 

background knowledge: A speci f ic  subset of  knowledge needed to comprehend a
part icular s i tuat ion,  lesson, or text .  

differentiation: Tai lor ing instruct ional  methods and content to meet the indiv idual
needs of  students.

explicit:  Expl ic i t  instruct ion involves direct  explanat ion.  The teacher ’s language is
concise,  speci f ic ,  and related to the object ive.  Another character ist ic of  expl ic i t
instruct ion is a v is ib le instruct ional  approach which includes a high level  of
teacher/student interact ion.  Expl ic i t  instruct ion means that the act ions of  the teacher
are c lear,  unambiguous, direct ,  and vis ib le,  which makes i t  c lear what students are to
do and learn.  Nothing is lef t  to guesswork.  

feedback: Informat ion about performance provided to a student or educator.

implicit:  Impl ic i t  instruct ion does not provide direct  or  speci f ic  guidance on what is to
be learned.

irregular high-frequency words: Words that are BOTH highly f requent in text  and not
spel led phonet ical ly (e.g. ,  said,  of ,  one).  

learner variabil i ty:  The understanding that var iety in learners is the norm. Al l  learners
come with unique circumstances, histor ies,  and resources that necessi tate di f ferent
learning approaches and cadences. 

metacognit ion: Thinking about th inking. 

morpheme: The smal lest  meaningful  uni t  of  a word.  

motivation: Impetus for beginning or cont inuing a behavior.  

https://www.thereadingleague.org/curriculum-evaluation-guidelines/
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phonemic awareness: The abi l i ty  to not ice,  th ink about,  or  manipulate the indiv idual
phonemes (sounds) in words. I t  is  the abi l i ty  to understand that sounds in spoken
language work together to make words. This term is used to refer to the highest level
of  phonological  awareness: awareness of  indiv idual  phonemes in words. 

phonological awareness: One’s sensi t iv i ty to,  or  expl ic i t  awareness of ,  the
phonological  structure of  words in one’s language. This is an “umbrel la”  term that is
used to refer to a student ’s sensi t iv i ty to any aspect of  phonological  structure in
language. I t  encompasses awareness of  indiv idual  words in sentences, syl lables,  and
onset-r ime segments,  as wel l  as awareness of  indiv idual  phonemes. 

systematic: The mater ia l  fo l lows a sequence beginning with the easiest /most basic
elements and proceeding to the most di f f icul t .  

phoneme: The smal lest  uni t  of  sound within our language system. A phoneme
combines with other phonemes to make words. Grapheme: A let ter  or let ter
combinat ion that spel ls a phoneme or phonemes; i t  can be one, two, three, or four
let ters in Engl ish (e.g. ,  i ,  ou,  igh,  ough).  

normed: A normed assessment resul ts in scores that are norm-referenced; test  takers’
scores can be compared to how others in that  same age/grade group performed. I t
a l lows resul ts to have meaningful  interpretat ion and i t  a l lows educators to understand
i f  a student is performing below, at ,  or  above expectat ions. 
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